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Abstract 
The paper investigated the relationship between parental involvement and preschool 
development of verbal skills in Akwa Ibom State. The population of the study was 2007 pre-
primary school pupils in the study area. Using a simple random sampling technique, 200 
pupils were selected as sample size for the study. Three null hypotheses were raised as guides 
to the study; while the survey was adopted as the research design. A questionnaire developed 
by the researcher titled “Parental Involvement and Preschool Development of Verbal Skills” 
(PAIPDEVS) was the instrument used for data collection. Data generated were analyzed using 
the Pearson Product Moment Correlation Coefficient (PPMC) at 0.05 level of significance. 
Findings of the study are that parental warmth and sensitivity, parental support for autonomy 
and parental participation in learning significantly relate with preschool development of verbal 
skills in Akwa Ibom State. It was recommended among others that parents should device 
means by which they would get involved in the academic activities of their children.    

 
 
 

Parenting is family involvement process that includes attitudes, values and practices of 
parents in raising young children. Nurturing, warm and responsive parent-child relationships and 
parental participation is child-centered activities which relate to positive learning outcomes in early 
childhood.  

The parental behaviour during a child’s first five years of life is critical for the development 
of important social and cognitive outcomes in children. The child’s first relationships are critical for 
the development of basic skills that set the stage for lifelong adaptation and functioning. The 
interactions and experiences that children have in the home and family setting provide a frame work 
for how the child will interpret his/her world and give meaning to culturally-framed events. Even the 
degree to which children are prepared to benefit from later schooling is predicted in part on what 
transpired before they enter the school door (Shonkoff & Philips, 2000). 

According to Sheridan (2004), parental behaviour consists an almost infinite variety of 
specific actions that unfold over time as the child develops, and summarizes it into three key 
dimensions of parent behaviour called parent engagement which appears to facilitate child learning 
and development. This includes warmth and sensitivity, support for a child’s emerging autonomy and 
active participation in learning. All these dimensions influence the developmental pathway including 
neural capacity leading to social-emotional, cognitive and communicative competence (National 
Scientific Council on the Developing Child, 2004). 

Verbal skills refer to the ability of using sounds and language to relay a message. It serves as 
a vehicle for expressing desires, ideas and concepts and is vital to the processes of learning and 
teaching. In combination with nonverbal forms of communication, verbal communication acts as the 
primary tool for expression between two or more people. Pupils’ verbal ability is a sine-qua-non to the 
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evaluation of the performance of learning and an indicator of their potential predictors of future 
performance. The challenge to improve children’s language lies in the heart of the world-wide 
philosophy for children movement which uses philosophical enquiring to enhance learning and 
language skills of pupils around the world. Verbal skills develop gradually through a person’s lift time 
and at different rates for different individuals.  
 
Statement of the Problem  
 Nigeria school system has witnessed an alarming and embarrassing rate of regression in 
educational standard. This problem is not only seen in pupils result in test and examination but also in 
the level of any spoken language, logical presentation of facts as well as general articulation of ideas. 
 In her “Decline in Education, a myth or reality” Chukwuma (2007) lists a catalogue of casual 
factors for these serious social problems. She identified among other factors; poor reading habit, lack 
of educational materials and insufficient home assistance to the children in learning. These factors are 
directly and indirectly connected to the kind of training, assistance and encouragement given to 
children by their parents. Based on the above controversies, this paper sought to examine if there is 
any relationship between parental involvement and preschool development of verbal skills in Akwa 
Ibom State. 
 
Purpose of the Study  
 The purpose of this paper is to investigate the relationship between parental involvement and 
preschool development of verbal skills in Akwa Ibom State. Specifically, the paper sought to; 

i. examine the relationship between parental warmth and sensitivity and preschool development 
of verbal skills in Akwa Ibom State. 

ii.  determine the relationship between parental support for autonomy and preschool development 
of verbal skills in Akwa Ibom State. 

iii.  assess the relationship between parental participation in learning and preschool development of 
verbal skills in Akwa Ibom State. 

 
Research Questions 
 The following questions were formulated to guide the study. 

i.  How does parental warmth and sensitivity relate with preschool development of verbal skills? 
ii.  To what extent does parental support for autonomy relate with preschool’ development of 

verbal skills? 
iii.  How does parental participation in learning relate with preschool development of verbal skills? 
 
Research Hypotheses 
 The following null hypotheses were formulated to guide the study. 

i.  There is no significant relationship between parental warmth and sensitivity and preschool 
development of verbal skills. 

ii.  There is no significant relationship between parental support for autonomy and preschool 
development of verbal skills. 

iii.  There is no significant relationship between parental participation in learning and preschool 
development of verbal skills. 
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Methods 
The research design adopted for the study was a survey design. This is because data was 

collected from the respondents through the use of questionnaire. The target population therefore 
comprises of two thousand and seven (2007) pre-school pupils in public primary schools in Akwa 
Ibom State. A random sampling method was employed to choose two hundred (200) pupils out of 
2007 from ten (10) public primary schools in the study area. The sample comprises of twenty (20) 
pupils from each of the primary school selected. These 200 pupils sampled comprised boys and girls. 
A questionnaire titled “Parental Care and Pupils Development of Verbal Skills” (PACPDEVS) was 
used to collect data from the respondents. The questionnaire was divided into two sections. 
Section “A” was designed to collect the respondent’s bio-data and section “B” contains fifteen (15) 
items seeking to find out the relationship between parental involvement and pupils development of 
verbal skills in preschool. The questionnaires consist of a 4-point likert scale respond option of 
Strongly Agreed (SA), Agreed (A), Disagreed (D) and Strongly Disagreed (SD) in each statement. In 
part B, response on the respondent which shows level of Strongly Agreed (SA) was awarded 4 points, 
Agreed was awarded 3 Points, while that which shows level of Disagreed was awarded 2 points and 
Strongly Disagreed was awarded 1 point. 

The data collected from the study were presented in tables and analyze using Pearson Product 
moment Correlation Coefficient (PPMC). 
 
Result of Findings 
Hypothesis 1: There is no significant relationship between parental warmth and sensitivity and 
preschool development of verbal Skills in Akwa Ibom State. 
Table 1: PPMC Analysis of the relationship between Parental Warmth and Sensitivity and Preschool 
Development of Verbal Skills (N = 200) 

Variables ΣΣΣΣx 
ΣΣΣΣy 

ΣΣΣΣx2 

ΣΣΣΣy2 
ΣΣΣΣxy r-

cal 
Critical 
r-value 

Parental Warmth Sensitivity 505 51,157  
50,849 

 
0.7
0 

 
0.195 Preschool Development of Verbal Skills 495 49,151 

  Significant P<0.05, df = 198 
 From the table above, it can be inferred that calculated r-value of 0.70 was greater than the 
critical r-value of 0.195 with 198 degree of freedom at 0.05 level of significance. The implication of 
the above result is that parental warmth and sensitivity significantly relates with preschool 
development of verbal skills in Akwa Ibom State. Therefore, the null hypothesis is rejected. 
 
Hypothesis Two: There is no significant relationship between parental support for autonomy and 
preschool development of verbal skills (N = 200)  
Table 2: PPMC Analysis of the relationship between Parental Support for Autonomy and Preschool 
Development of Verbal Skills (N = 200) 

Variables ΣΣΣΣx 
ΣΣΣΣy 

ΣΣΣΣx2 

ΣΣΣΣy2 
ΣΣΣΣxy r-cal Critical 

r-value 
Parental Support for Autonomy  562 63,222  

49,57
8 

 
0.84 

 
0.195 Preschool Development of Verbal Skills  438 438,422 
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Significant P< 0.05, df = 198 
From table 2 above, it was observed that the calculated r-value of 0.84 is greater than the critical r-
value of 0.195 at 198 degree of freedom and 0.05 level of significance. Hence, the null hypothesis was 
rejected. The implication of the above result is that parental support for autonomy significantly relates 
with preschool development of verbal skills in Akwa Ibom State. 
Hypothesis Three: There is no significant relationship between parental participation in learning and 
preschool development of verbal skills (N=200) 
Table 3: PPMC Analysis of the relationship between parental participation in learning and preschool 
development of verbal skills (N = 200) 

Variables ΣΣΣΣx 
ΣΣΣΣy 

ΣΣΣΣx2 

ΣΣΣΣy2 
ΣΣΣΣxy r-cal Critical 

r-value 
Parental participation in Learning 574 53,212  

52,113 
 
0.92 

 
0.195 preschool development of verbal skills 468 48,152 

Significant P< 0.05, df = 198 
From table 3 above, it can be observed that the calculated r-value of 0.92 is greater than the critical r-
value of 0.195 at 198 degree of freedom and 0.05 level of significance. Implication of the above result 
is that parental participation in learning significantly relates with preschool development of verbal 
skills in Akwa Ibom State. 
 
Discussion  

 The result of this study as shown in tables 1, 2 and 3 respectively have revealed that parental 
involvement significantly relates with preschool development of verbal skills in Akwa Ibom State. 
Accordingly table 1 revealed that parental warmth and sensitivity significantly relate with preschool 
development of verbal skills, that the primary caregivers (parent) responsiveness and Support 
(emotional and verbal responsibility, acceptance of the child’s behavior, organization of the 
environment academic and language stimulation) with their children is the strongest prediction of 
children’s language and early literacy skills. This was supported by Guralnick (2006) who opines that 
parental warmth and sensitivity are positively related to the all-critical development of the child. That 
care-giving that includes encouragement and support lays the foundation for secure behaviour and 
exploration and also securely attached children tend to engage in more spontaneous reading activities 
and perform better on emergent literacy measures than insecurely attached children.  

Similarly, the result in table 2 indicated that parental control for autonomy also relates with 
preschool development of verbal skills in Akwa Ibom State. That parental discipline and guidance go 
a long way in promoting children’s ability to develop verbal skills in preschool.  This was in support 
of Grolnick and Farkas, (2002) who acknowledge that parental support for children’s autonomy 
associates with the development of many positive cognitive and social outcomes for young children. 
That parents teach, model and support their child’s independence, by inviting children to participate in 
decision making, foster self-regulatory skills and intrinsic motivation in children that serves them well 
in any situation especially in school and work-related settings. That providing developmentally-
sensitive support for problem solving, they promote children’s ability to learn from others. Also that, 
parent-child interactions that are attentive but non-directive provide children some guidance and also 
allow children the freedom to be expressive, initiating and self-directed.   

In table 3, the result revealed that parental participation in their children’s learning at home 
directly relates with preschool development of verbal skills. This was in accordance with Paratore 
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(2009) who opines that parents who use comments and open-ended questions during conversations 
and shared reading activities, rather than predominantly verbal and directions and close questions, 
usually have children who develop more advanced vocabulary and language skills.  It is also in line 
with Tomasello and Farrar (2001) who asserted that parents who frequently engage in responsive 
language and literacy interactions with their children, and provide a home environment rich in 
opportunities for learning through shared book- reading, constructive play and explorations have 
children who display higher language skills in the preschool and primary school years.        
 
Summary, Recommendations and Conclusion 
Summary 

The paper investigated the relationship between parental involvement and preschool 
development of verbal skills in Akwa Ibom State. The population consisted of two thousand and 
seven preschool pupils in public primary schools in Akwa Ibom State, a questionnaire was used for 
data collection while Pearson Product Moment Correlation Coefficient was used for data analysis. 
The result of the analysis showed that there is a significant relationship between parental involvement 
(parental warmth and sensitivity, parental support for autonomy, parental participation in learning) 
and preschool development of verbal skills in Akwa Ibom State. 
 
Conclusion 

Overtime, educators have frequently pointed out the critical role of the home and family 
environment in determining school success, and the earlier in a child’s educational process parental 
involvement begins, the more powerful the effects will be. Parents and other caregivers in the family 
should seize and harness the influence of involvement to set their wards in motion in order to facilitate 
better and higher achievement in their school subjects. However, no one is more than parents in 
sending signals to their wards on the importance of reading and education through their own 
examples, assistance and involvements. Parent should not just send their wards to school as a way of 
getting them free from their aprons for the period which they are away, rather they should see going to 
school as a way of building the lives of the children and their future too. 
 
Recommendations  

Based on the findings, it was therefore recommended that parents should devise means by 
which they would be involved in the academic activities of their children. Since there are different 
types and levels of parental involvement, individual parents and families should start from somewhere 
and get involved in the children’s learning activities. 

The schools should also organize orientation and training programmes for parents as such 
could open their eyes and minds as to how they can be involved in their children’s learning activities, 
some may possibly be ignorant of just how to help or be involved in their children’s learning. 
Teachers can specifically pinpoint areas of need, weakness or strength of pupils to the parents so that 
they can work on it as a way of getting them acquainted to how to help the child.  
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SECTION A - RESPONDENT BIO-DATA 
Name of Respondent:………………………………………………………………… 
Name of School:………………………………………………………………………. 
Sex:…………………………………………………………………………………… 
Age:…………………………………………..……………………………………… 
 
SECTION B - “PARENTAL CARE AND DEVELOPMENT OF VERBA L SKILLS AMONG 
PRESCHOOL PUPILS” (PACDVSAPP) 
 
Instruction: Below are statements which you are requested to read them carefully and show by 
ticking (√) how you agreed or disagreed with the statement. 
Response key 
SA (Strongly Agreed); A (Agreed), D (Disagreed) and SD  (Strongly Disagreed) 

 STATEMENT SA A D SD 

1 My parents always respond to whatever I ask them in a warm and 
friendly manner. 

    

2 My parents always buy me learning materials like puzzles, books, videos 
etc. 

    

3 My parents always encourage me to read my books.     

4 My parents like giving me books as gift.      

5 My parent always spend time working with me on reading and writing 
activities. 

    

6   My parents always provide me with pencils, markers or other  materials 
to write, draw or pretend to 

    

7  My parents always ask me to point to and name pictures as we read.     
8  My parents ask me to point towards in the book when they read for me.     
9  My parents always ask me to point, label  or describe pictures when 

reading 
    

10   My parents always ask me to points to and read familiar letter or words in 
books or on signs 

    

11 Always watch educational TV programme or video with my parent      
12 My parent always checks and guides me in doing my take-home 

assignment. 
    

13 My parents always recite rhymes or sing song with me     
14 My parent likes telling me stories      

15 I always enjoy being read to (doesn’t try to leave while reading)     
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